This study analyses the assessment of health education course in formal education from the Second Constitutionalist Period to Early Republican Period in Turkey. The research was conducted qualitatively, with descriptive approach, complying with the stages of document review. In the findings part, analysis of health education courses both in the Second Constitutionalist Period, called Hıfzıssıhha (Protective Health) courses during that period, and in the Republican Period was presented. The findings part also covers the reasons for having health education courses in schools, the content of these courses and in which periods and for which grades these courses were taught. In conclusion, having had health education courses in formal education organizations during the mentioned periods indicates that the importance of such courses in terms of individual and public hygiene was clearly understood.
Introduction
The Second Constitutionalist Period (1908 -1918) , during which the Ottoman Empire experienced political, military, social and cultural renovation, was also a period, when many renovations in education were introduced (Ergün, 1996:6 -34) . In this period, with the newly emerging associations, communities, newspapers and journals, many new ideas were discussed (Ş ahin & Tokdemir, 2011: 852) . Lewis suggests that the Second Constitutionalist Period had its most significant influence on the revival of inte llectual and cultural life in the country (Lewis, 2007: 229-237 ).
In the Second Constitutionalist Period, there were new arrangements related to primary and secondary education. The schools that had existed as Elementary and Middle Schools were consolidated as Mekatib-i İptidaiye-i Umumiye (Primary Schools) by the publication of Tedrisat-ı İptidaiye Kanun-i Muvakkati (Provisional Law on Primary Schools) in 1913. Primary schools having been extended to 6 years, were grouped in three cycles of 2 years each, being Devre-i Ulâ, Devre-i Mutavassıta, Devre-i Âliye (Junior, Intermediate, and Senior Cycles, respectively) . With those amendments, as well as merging of middle schools with elementary schools, primary education became mandatory and free pursuant to this law. It was understood that such amendments had impacts on not only the structures of the schools, but also on their curriculums (Akyüz, 2015: 268) .
As well as opening new schools throughout the Second Constitutionalist Period, there were efforts to improve t he existing madrasahs. The conditions of madrasahs, which were one of the leading educational organizations of Ottoman education, had an impact on both the rise and fall of the Ottoman Empire. Madrasahs not being able to keep in pace with the evolving social structure, especially as of the beginning of Tanzimat Reform Era, and educational organizations offering western -oriented education were of more concern, led to the rapid deterioration of madrasahs. Madrasahs, on the other hand, beginning from the Second Constitutionalist Period, intensified fanaticism and deceit abusing the illiteracy of the society, acted to turn the society Upon examining the changes in these curriculums, it was seen that some courses were maintained in the curriculums whereas some courses were added to or removed from the curriculums. These curriculums were constantly changed, especially between the 1970s and the early 2000s (Arslan, 2000) . Developments and especially new approaches to education throughout the world, as well as the social and economic conditions in the country, were accountable for the changes in these curriculums (Genç, 2007: 126-131) .
One of the most essential sub-disciplines of educational sciences, curriculum development, deals with the process that includes the design, implementation, evaluation and redesign, in accordance with the evaluation results, of a curriculum. The main principle in this process is to develop a curriculum that reflects the objectives of education and the educational philosophy of the nation (Demirtaş, 2017: 758) . Therefore, the changes to curriculums during the Republican Period were made, considering the objectives of national education and the needs of the nation. Secularism, western-orientation and positive sciences were the foundations of the changes (Demirel, 1992: 28) , and the needs of the nation were not ignored.
The attitude towards favoring the well-being and wealth of the society, which is one of the determinants of regulating human behaviors, is what the individuals of that society are supposed to develop. Education, on the other hand, is the most important guide in ensuring that an individual exhibits terminal behaviors, whereby the society accepts them. Education, beginning in the family, continues with formal education, which is followed by the education in informal educational organizations, it is a life-long process (Gül, 2004: 224-226) .
Health, being one of the most important concerns for individuals and societies, is also an important concern for the education. It has long been known that, beginning from the Seljuks and during the Ottoman Era, the provision of healthcare services by the state was traditional of Turkic States (Çavmak & Çavmak, 2017: 49) . However, the fact that healthcare services are provided by the state is not always an indicator of a healthy society. The State should not only provide healthcare services, but also make efforts to raise the awareness of the society on health. Therefore, it was considered imperative to involve health education courses in formal education curriculums so as to ensure that the whole society is healthy and prosperous.
This study discusses the historical changes, which took place in different grades, to the courses on health education, which was called Hıfzıssıhha (Protective Health) in the curriculums o f primary and secondary schools as well as those of teacher training institutions in the Second Constitutionalist Period and in early Republican Period, and named Health Education Course later, as well as the content of these courses and the assessment of these courses by the teachers of those periods.
The Objective and Importance of the Research
Health is an important aspect not only for individuals, but also for the society on the whole. The essential principle of being a healthy society is to create a society of individuals with the awareness of health. The most effective means for that is the education of individuals. This research studies the assessment of Health Education in curriculums, generally in formal education and specifically during the period between the Second Constitutionalist Period and Republican Period. The contents of health education courses of different grades and different periods have been reviewed in consideration of the course books and the changes to such contents have been identified. Subsequent to the collection of relevant data, a compilation was created on the assessment of Health Education Course in curriculums. Following that, course books of different periods were reviewed in order to comprehend the course contents, the ones authored in Ottoman Turkish were transcribed, and changes to the contents were identified.
Findings

Assessment of Health Education Course from the Second Constitutionalist Period to Republican Period
Reviewing the education in the Second Constitutionalist Period, it was clearly seen that there were significant changes. The most prominent approach to education was the adoption of an understanding of "national education". The most determinant reason why the literacy rate was relatively low, despite the high importance of education and the publication of numerous newspapers and journals, was the madrasahs losing their influence and the availability of newly established schools only in city centers (Şahin & Tokdemir, 2011: 852-853) .
Therefore, it would be a better way to analyze the development in education, in review of madrasahs and schools separately.
There were not only arrangements as to the newly established schools, but also improvements to the existing madrasahs, and, particularly, the curriculums of madrasahs were modernized. The most important step by the government of the constitutionalist period was the execution of "Medaris-i İlmiye Nizamnamesi" (Code of Practice for the Madrasahs of Muslim Scholars) in 1909 (Ergün, 1982: 78) . Not achieving the expected improvements through this code of practice, Islah-ı Medaris Nizamnamesi (Code of Practice for the Reformation of Madrasahs) was executed and the periods of study in the madrasahs were rearranged in 1914.
Through this arrangement, there were attempts for lecturing professional courses regularly and assimilating the madrasahs into the schools of new education system, by including positive sciences in the curriculum. The course on health education was also included in the curriculums of madrasahs as a positive science course under the name Hıfzıssıhha (Protective Health) (Akyüz, 2015: 285 (Ergün, 1982: 86-87; Ergün, 1996: 473-474) .
Reviewing the educational movements in the Second Constitutionalist Period, it was seen that many leading teachers and intellectuals of that period joined various educational movements. It is clear that M. Şemsettin (Günaltay) , one of the most important advocates of Cultural Education Movement of the movements categorized by Ergün (1996: 208) Period Hıfzıssıhha (Protective Health) course started in the primary schools rather than Middle Schools (Çınar, 2005: 62-64 ).
Reviews of arrangements of and changes to the schools during the Constitutionalist Period, also indicated that in 1911 the curriculums of high schools were rearranged as well. There were two types of high schools, one lasting for five years and the other lasting for seven years. It was seen that in the final years of both types of high schools, there were one -hour Hıfzıssıhha (Protective Health) courses (Ergün, 1996: 310-311) . In 1912, when Emrullah Efendi held the Office as the Minister of Education, all of the seven-year high schools were converted into Sultanis (Imperial High Schools) by Ahmet Şükrü Bey (Ergün, 1996: 309) , and in the same year Darulfünun Nizamnamesi (Code of Practice for the House of Multiple Sciences, an equivalent of modern university) was enacted. Emrullah Efendi rearranged the curriculums of Imperial High Schools. It has also been understood that through th is rearrangement, course on Köy İktisadı ve Sağlığı (Economics and Healthcare in Villages) was also included in the curriculum of secondary education, in addition to Hıfzıssıhha (Protective Health) course (Akyüz, 2015: 303; Şahin & Tokdemir, 2011: 862) . The great epidemic of cholera in 1912 is considered to be the primary cause for the inclusion of Hıfzıssıhha (Protective Health) course in the curriculum. Following this epidemic, it was considered vital to take precautions in schools to prevent contagious diseases, and "Hıfzıssıhha-ı Mekatib Komisyonu" (Committee of Protective Health in Schools) of the Ministry, which dealt with the healthcare concerns in schools, issued a regulation (Ergün, 1996: 228) .
Upon the execution of Tedrisat-ı İptidaiye Kanun-i Muvakkati (Provisional Law on Primary Schools) in 1913, primary education
was reorganized. Despite the fact that this law was provisional, some of its provisions remained effective until the early Re publican Period. This law, making primary education mandatory and free in public schools, schools having been graded as elementary and middle previously, were unified Mekatib-i İptidaiye-i Umumiye (Primary Schools). The curriculums of these schools included Hıfzıssıhha (Protective Health) courses (Akyüz, 2015: 268) . The aim of these rearrangements was to improve mental abilities and provide every individual with the necessary knowledge (Budak & Budak. 2014: 382) . Furthermore, it was seen that the organization and curriculums of Imperial High Schools were changed through Mekâtib-i Sultaniye Talimatnamesi (Regulation concerning the Imperial High Schools) in 1913. It has also been shown that with the Imperial High Schools reorganized in two cycles, in the 9th grade, in initial cycle called Kısm-i Tali a.k.a. Devre-i Ula (Junior Cycle), a one-hour course named Malumat-ı Tabiiye ve Sıhhiye (Knowledge of Biology and Health) , and in the 12th grade, in the second cycle, for the science and art classes, a one -hour course named Hıfzıssıhha (Protective Health) were included in the curriculums (Ergün, 1996: 326-327) .
Another development during the Second Constitutionalist Period was the opening of İnas Sultanileri (Imperial High Schools for Females), which today may be referred to as Female High School. As there were no secondary or higher education organizations exclusively for girls until that period, it made a great impression. Reviews of curriculums of Imperial High Schools For Girls revealed that a two-hour Malumat-ı Tabiiye ve Sıhhiye (Knowledge of Biology and Health) course was included in the curriculums of eighth, ninth and tenth grades, in the second cycle, which was considered as the junior/intermediate cycle and covered the grades from sixth to tenth (Ergün, 1996: 332) .
Reviews on the curriculums of special education organizations of the period, on the other hand, revealed that there were one-hour Hıfzıssıhha (Protective Health) courses in the sixth and eighth grades, in the second cycle of Darüşşafaka's (Home of Compassion) curriculum (Ergün, 1996: 337) . Upon reviews, schools providing vocational education in the Second Constitutionalist Period were also found to include a Hıfzıssıhha (Protective Health) course in their curriculums. Hıfzıssıhha (Protective Health) was included also in the curriculums of School of Fine Arts for Females and Private Schools of Fine Arts of that period, and Osmanlı Ana Mektebi (Ottoman Kindergarten) (Ergün, 1996: 345-346; 358 (Ergün, 1996: 410; 412; 419) .
It was clearly seen that the importance placed on health education was not just limited to including relevant courses in the curriculums of primary and middle schools, but was also included in the curriculums of teacher training institutions. Being a onehour course in the first grade and a two-hour course in the second grade, the course Usul-ü Talim (Ergün, 1996: 434-435) . Hıfzıssıhha-i Mekatib (Health in Schools) , in the third and fourth years, were included in the curriculums of those four-year institutions. In this context, it was understood that courses on protective health and health in school were considered as independent courses (Akyüz, 2015: 281) .
Upon the reorganization, Ana Muallim Sınıfı (Preschool Teacher Training Class) within Istanbul Darülmuallimatı (Istanbul
Teacher Training Institution for Females) as Ana Muallim Mektebi (Preschool Teacher Training
Reviews of the curriculums of secondary education organizations also revealed that there was a protective health course in the curriculums of Imperial High Schools in 1915. That course was seen to have been lectured under the name Hıfzıssıhha
(Protective Health) in the Imperial High Schools for Males and under the name Malumat-ı Tabiyye ve Sıhhiye (Knowledge of Biology
and Health) in the Imperial High Schools for Females (Akyüz, 2015: 273) .
In the Second Constitutionalist Period, the co urses Hıfzıssıhha (Protective Health) and Hıfzıssıhha-i Mekatib (Health in Schools) were included in the curriculums of primary, secondary and higher education, and importance was placed on teaching health and protective health education in the schools. Th e Second Constitutionalist Period guided the Republican Period inter alia, in education, and the developments initialized in that period also continued in the Republican Period. It was understood that health education preserved its importance during the Republican Period as well.
The conditions the country was in during the early Republican Period constituted the foundations of all the revolutionary movements, and developing the country to a modern and contemporary civilization became the main principle. I n this respect, education was regarded to have the most important role and teachers were respected as the pioneers of these changes. The people having been in trouble with contagious diseases such as malaria and lacking a healthy life standard, prompted th e State to place more importance on that issue (Binbaşıoğlu, 2005: 274) .
The circular of September 8, 1924 by Vasıf Çınar, the Minister of Education of that period, stated that "the schools were to teach the public the value of health and methods of staying healthy" (Akyüz, 2015: 331) . In this respect, the curriculums of that
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In his report, John Dewey explained the importance of school in health education as follows:
It is not enough for schools to teach some certain topics to the children, just to achieve the obj ectives. The schools, especially in the rural areas seeming to be unaware of the developments in the social life, should be placed in the center of social life. The schools should be health centers of where they are, and not only the students, but also the community therein should be taught about contagious diseases, malaria and how to fight those. Schools should be centers of the fight against the agents of diseases in regard of the cooperation of teacher and students with the healthcare officers and docto rs. (Dewey, 1939: 9-10) Dewey, in order to provide a better understanding of the importance of health education courses and the role that schools should assume, suggested more detailed evaluations on the significance of this issue, under the Sıhhat and Hıfzıssıhha (Health and Protective Health) chapter of his report.
No doubt that physical health and strength is a must for development and improvement in all other fields and prevention measures against diseases are mandatory before they occur, in other words, it is better to prevent beforehand than treat after the occurrence. It is not possible to predict the economic damages, without considering other damages being suffered by Turkey due to the evolvement of malaria in Anatolia. Although an official committee was commissioned for the inspection of the matter, it is not possible to accomplish a favorable result without the cooperation of schools (Dewey, 1939: 26 -27 ).
As it can be understood, Dewey clearly stated that it is better to prevent the diseases than to treat them after they emerge and that it could only be achieved through education. Ministries of education and health should act in cooperation for the prevention of contagious diseases in particular:
The Ministry of Education, in cooperation with the Ministry of Health, should publish booklets on healthcare, distribute them to students, so that the families could also be informed, and some persons should travel throughout the country and lecture in schools and public places on such issues. There must be efforts to provide a distinguished mandatory education on practical healthcare at least for a few years, and simple lectures should be organized in the first classes of primary schools. (Dewey, 1939: 27) Hıfzıssıhha (protective health) course having been included in the curriculum of primary schools obviously implies that this report by Dewey was regarded and many of the suggestions therein were implemented. The course named Tabiat Tetkiki, Ziraat, Hıfzıssıhha (Observation of Nature, Agriculture, and Protective Health) was included in the curriculum of primary schools in 1924, as a four-hour course in first and second grades and as a two-hour course in the third, fourth and fifth grades (Budak & Budak, 2014: 285) .
Upon the review of the curriculum of 1924, of teacher training institutions, it was seen that there was a one-hour Umumi (Public Health and Protective Health in Schools) course in in the fourth and fifth grades of Darülmuallimin (Teacher Training Institution for Males) (Akyüz, 2015: 381) .
Hıfzıssıhha ve Mektep Hıfzıssıhhası
It has also been seen that in the curriculums of 1926, there were no courses on hıfzıssıhha (protective health), and the content of this course was integrated into the two-hour course named Tabiat Dersleri (Natural Sciences) in the fourth and fifth grades of primary schools, however, the emphasis was on the natural sciences rather than health education (İlk Mektepler Müfredat Programı, 1927: 93-99) .
It was seen that a three-hour Fizyoloji ve Hıfzıssıhhat (Physiology and Protective Health) course was included in the curriculum Food, Meal Menu, Sleeping, Body Examination in Schools, Mental Health, Mental Efforts, Study Hours, Mental Fatigue, Health Regulations and Instructions of Schools, Instruction of Protective Health)) (Cemal, 1928) .
Reviews on the content of the course Mektep Hıfzıssıhhası (Protective Health in Schools) showed that the prospective teachers were taught on how to better observe hygienic rules in schools. Moreover, prospective teachers were trained in a manner that they become aware that they were responsible not only for teaching, but also for the hygienic conditions of the physical environment they were going to teach in. Providing a theoretical background so that prospective teachers could monitor students' physical and psychological development was also within the objectives of this course, as well as providing one so that prospective teachers could monitor the conditions of school buildings and classroom environment.
Conclusion
As it can be understood from the data in the Findings Chapter, health education was highly appreciated during the period between the Second Constitutionalist Period and Republican Period. The revolutions in education in the Republican Period, as in many other fields, was influenced by the ideas in the Second Constitutionalist Period. It was seen that ideas put forward and discussed in the Second Constitutionalist Period had contributed to revolutions in the Republican Period (Ergün, 2009: 6) .
The Second Constitutionalist Period was a period where many different ideas on social and cultural life were discussed and experimented. It has also been seen that as a result of these discussions in the field of education, not only in the structure of schools, but also in the curriculums and education itself, there were va rious practices. Based on the evaluation of the outcomes of those practices, some of them were maintained in the Republican Period whereas some were modified and re -implemented.
Such practices during the Second Constitutionalist Period constituted a series of experiences for the practices in the Republican
Period (Ergün, 1996: 546; Şahin & Tokdemir, 2011: 871-872) .
Both in the Pre-republican and Post-republican periods, academicians drew attention to the importance of including Health Education courses in curriculums. Karagöz cites the views of physician Semi Bey on the importance of Health Education course in the Second Constitutionalist Period as below.
Physician Sami Bey suggested that Hıfzıssıhha (Protective Health) course should be included in the curriculums of primary schools and even in the curriculums of kindergartens. Another important view was that all prospective physicians in the School of Medicine should be taught on protective health in schools, and Hıfzıssıhha (Protective Health) should als o be included in the curriculums of high schools and imperial high schools, referring to the importance placed on this course in the imperial high schools for females. Also, a Hıfzıssıhha (Protective Health) course to be taught in Darülmuallimin (Teacher Training Institutions for Males) and Darülmuallimat (Teacher Training Institutions for Females) was considered as matter and policy of state (Karagöz, 2016: 670-671 ).
In the Republican Period, the importance of including health education courses in the curr iculums was put forward in the report by Dewey, and it has been seen that the health education course maintained its place in the curriculums of formal education, especially beginning from the primary schools. Aside from those of primary and secondary schools, the curriculums of teacher training institutions also included courses both on health education course and protective health in schools.
The analysis held has shown that the content of the Health Education courses in the Republican Period was almost the same as that in the Second Constitutionalist Period. It was understood that the human body and precautions to protect health were the primary concerns of education.
Another important point in the findings was that there was also a course on protective health in schools as well as that on health education. This course concentrated on how the physical environment in schools should be, how the prospective teachers
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In conclusion, considering the social aspects of education, systematic inclusion of health education course in formal education is highly important. Encouraging individuals for a healthy life and teaching the importance of health in schools are of a great significance. To create a healthy society, teaching the importance of staying healthy with the understanding of protective health and formal education imposing such an understanding are as significant as providing healthcare services.
